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diverse	 backgrounds	 and	 unique	 dispositions	 engage	 in	 service	 learning	 experiences	 to	








the	 benefit	 of	 linear	 curriculum	 narratives	 to	 guide	 students	 and	 support	 their	 learning	
experiences.	 In	 response	 to	 the	 top	 four	 barriers	 to	 participation	nominated	by	 students:	
finances,	 time,	 work	 and	 family	 commitments,	 it	 is	 important	 that	 ‘non-mobile’,	 or	 local	
experiences	are	equally	privileged	with	mobility	experiences	as	they	can	allow	students	to	
engage	 with	 experiences	 while	 maintaining	 finances,	 work	 and	 family	 commitments.	
Intentional	 curriculum	 design	 and	 enactment	 is	 critical	 in	 orientating	 students	 to	 and	
preparing	 them	 for	 their	 experiences.	 Likewise,	 purposeful	 ‘in-placement’	 activities	 that	





engage	 students	 as	 active,	 agentic	 learners	 on	 the	 path	 to	 becoming	 global	 citizens,	 the	
curriculum	must	also	be	informed	by	the	student	voice.	Meaningful	assessment	that	aligns	
with	student	experience	plays	a	strategic	role	to	create	space	for	students	to	reflect	on	the	






structures	 that	 best	 support	mobile	 and	 non-mobile	 intercultural	 community	 experiences	
that	can	foster	global	perspectives.	In	particular,	the	project	has:	
1. Identified	theoretical	frames	and	gaps	in	the	existing	field	through	a	literature	review.		
2. Mapped	 publicly	 available	 curriculum	 documentation	 of	 73	 subjects	 across	 26	
institutions	and	13	disciplines	to	identify	the	ways	in	which	mobility	and	community	












6. Established	 a	 network	 of	 48	 members	 across	 18	 institutions	 that	 serves	 as	 a	





























1. That	 local	 alternatives	 to	 international	 mobility	 experiences	 are	 created.	 This	 can	
negotiate	 student	 barriers	 to	 participation,	 reflect	 global	 perspectives	 through	







to	 be	 unified	 in	 approaches	 rather	 than	 being	 operationalised	 through	 distinctive	
policies	and	resourcing.	Furthermore,	these	experiences	often	rely	on	staff	goodwill	
and	 commitment,	 posing	 workload	 and	 sustainability	 challenges	 that	 need	 to	 be	
addressed	with	institutional	support.	There	is	also	work	to	be	done	to	foster	genuinely	




















































































2025	aspire	 to	 increase	engagement	between	Australian	higher	education	 institutions	and	
their	 Indo-Pacific	 counterparts.	 Universities	 Australia	 (2013a)	 refer	 to	 a	 ‘third-wave’	 of	
globalisation	in	higher	education	emphasising	long-term	sustainable,	reciprocal	partnerships	
built	on	cross-institutional	activity	and	globalised	curriculum	(Universities	Australia	2013b).	
These	 important	 policy	 initiatives	 aim	 to	 develop	 ‘global	 perspectives’	 in	 diverse	 student	
cohorts,	positioning	students	as	ethical,	active	and	contributing	members	of	their	local	and	













only	 8	 per	 cent	 do	 experience	 study	 abroad	 (Nerlich	 2015).	 Participation	 data	 does	 not	




these	 opportunities.	 Spivak	 (cited	 in	 Andreotti	 2011)	warns	 of	 the	 risk	 that	 study	 abroad	
opportunities	 will	 be	 predominantly	 accessed	 by	 students	 already	 experiencing	 privilege,	
creating	 an	 “international	 class,	 with	 nationalist	 knowledge	 bases	 consisting	 of	












and	 internationalisation	 cannot	 be	 solely	 determined	 by	 exchange	 students	 (Gothard,	
Downey	 &	 Gray	 2012).	 Gaps	 exist	 in	 the	 development	 and	 application	 of	 multicultural	
education	frameworks	and	theories	of	global	literacy	within	higher	education.	This	indicates	













Service	 learning	 has	 been	 introduced	 to	 tertiary	 education	 in	 the	 Indo-Pacific	 Region,	
however,	 research	 that	 provides	 theoretically	 informed	 curriculum	 and	 pedagogical	






the	 potential	 of	 service	 learning	 to	 develop	 critical	 global	 perspectives	 in	 diverse	 student	
cohorts	through	local	and/or	international	experiences.	Overall,	the	research	indicates	that	
































based	 learning	 experiences.	 The	 research	 found	 that	 the	 pedagogical	 elements	 and	
curriculum	 to	 promote	 global	 perspectives	 in	 diverse	 cohorts	 work	 across	 four	 domains:	

















global	perspectives	 through	 service	 learning	experiences.	 The	 complex	nature	of	exploring	
effective	pedagogical	and	curriculum	approaches	to	developing	global	perspectives	informed	
the	mixed-methods	research	approach	with	a	focus	on	a	qualitative	paradigm	to	gain	insight	






This	 first	phase	established	a	 theoretical	and	practice-based	 foundation	and	 informed	key	
points	of	inquiry	for	case	studies	in	the	following	phase.	This	included:	
• Curriculum	 mapping.	 A	 desktop	 survey	 of	 publicly	 available	 information	 on	
Australian	university	websites	captured	information	that	indicated	the	kinds	and	
extent	 of	 explicit	 treatment	 of	 global	 perspectives	 through	 community-based	




mapped	 curriculum	 and	 pedagogical	 frameworks	 for	 global	 mobility	 and	
associated	 learning	 experiences	 in	 Australian	 higher	 education	 (and	 affiliated	
education	providers,	e.g.	 JCU	Singapore)	 to	 identify	explicit	 foci	on	 ‘local/global	
perspectives’	through	‘service	learning’	experiences.	The	review	was	based	on	a	
content	 analysis	 of	 subject	 outlines	 and	 descriptions	 publicly	 available	 through	
websites.	(see	Appendix	F)	







provided	 a	 theoretical	 basis	 to	 survey	 development,	 focus	 group	 guides	 and	
analytical	tools	for	the	following	phase.	(see	appendix	G)	
• External	 engagement.	 Relationships	 were	 established	 with	 experienced	
practitioners,	including	a	reference	group	and	the	Local	Global	Learning	Network	
for	 ongoing	 review	 and	 feedback	 on	 project	 outputs.	 The	 project	website	was	





In	 the	 second	phase,	 a	 series	of	 six	 case	 studies	were	 compiled	 that	 focused	on	 the	 lived	
experience	 of	 students	 enrolled	 in	 subjects	 offered	 at	 James	 Cook	 University	 (JCU)	 and	
Western	 Sydney	 University	 (WSU).	 Each	 case	 served	 as	 an	 empirical	 inquiry	 of	 the	















their	 dispositions	 to	 cultural	 exchange	 and	 their	 intellectual	 agency	 as	







• Focus	 groups	with	 staff	 in	 each	 case	 study	 subject	offering	 to	elaborate	on	









This	 subject	 focuses	 pre-service	 teachers	 on	 the	
pedagogy	and	practice	of	service	learning	underpinned	
by	sustainability	goals.	Pre-service	teachers	 integrate	





The	 Tertiary	 Experience	 Enhancement	 Project	
offers	 short-term	 international	 service	 learning	
experiences	 to	 students	 majoring	 in	 TESOL	 or	
related	 fields.	 Students	 provide	 service	 in	
community	schools	in	Tainan	city	for	three	weeks,	







Experiences	 include	 options	 for	 local,	 national	 and	
international	experiences.	
	






internationalisation	 through	 a	 number	 of	 initiatives,	
including	 embedding	 global	 perspectives	 in	 existing	
curriculum,	 facilitating	 reciprocal	 staff	 and	 student	
exchanges,	 establishing	 the	 subject	 WS2008:	
International	 Exchange,	 and	 developing	 intercultural	
learning	 materials	 for	 outbound	 mobility	 students.	
These	initiatives	aim	to	expose	social	work	students	to	
diverse	 global	 perspectives	 and	 to	 support	 them	 in	
developing	 a	 contextual	 awareness	 of	 the	 genesis,	
perpetuation	 and	 experience	 of	 social	 and	
environmental	 issues	 that	 extends	 beyond	 the	 local	
and	parochial.	Placement	experiences,	either	locally	or	
internationally,	offer	opportunities	for	the	 integration	
of	 global	 perspectives	 into	 students’	 learning	
experiences.	
	
Intercultural	 Experience	 for	 Local	 and	 Global	
Citizenship	
The	 Western	 Sydney	 University	 Overseas	
Professional	Experience	Program	enables	students	
to	attend	a	block	placement	 in	Ningbo	 (China)	as	
part	 of	 their	 final	 practicum.	 In	 the	 previous	 two	
years,	2	academic	staff	and	20	Master	of	Teaching	
students	have	participated	in	the	program.	Whilst	
in	 Ningbo	 students	 participate	 in	 intercultural	
studies	 and	 stay	 on	 campus	 in	 student	
accommodation.	 Their	 experiences	 include	
assisting	other	student’s	English	language	learning,	
providing	service	in	community	schools,	attending	









course,	 students	 (in	 diverse	 teams	 coming	 from	
different	 parts	 of	Asia	 and	 Europe)	 design	 a	 business	
plan	 for	 one	 or	 more	 social,	 community	 groups	 or	
organisations.	This	form	of	learning	emphasises	critical	
thinking	 and	 personal	 reflection	 while	 encouraging	 a	
heightened	sense	of	community,	civic	engagement,	and	
personal	responsibility.	More	 importantly,	such	forms	
of	 service	 learning	 projects	 with	 diverse	 groups	 of	
students	 from	 Asia	 and	 the	 European	 countries	
immersing	 in	 a	 Singaporean	 context	 help	 to	 foster	
global	 perspectives	 where	 cultural	 dynamics	 and	
identity	development	allows	for	self-reflection	of	one's	
role	as	a	global	citizen.		
Research	 Oriented	 School/industry	 Engaged	
Teacher-research	Education	(ROSETE)	Program	
The	 ROSETE	 Program	 represents	 a	 strategic,	
coordinated	 partnership	 in	 teacher-researcher	
education	that	targets	a	key	area	of	importance	for	
Australia/China	 relations.	 The	 ROSETE	 Program	
enables	 the	 Ningbo	 volunteers	 as	 teacher-
researcher	 candidates,	 the	 partnership	
organisations	 and	 Australian	 school	 students	 to	
develop	 skills,	 knowledge	 and	 experience	 that	
extend	their	research	skills,	disciplinary	knowledge	
and	academic	experiences.	There	are	a	number	of	
ways	 in	 which	 the	 capabilities	 of	 the	 Ningbo	
volunteers	 are	 enhanced	 to	 prepare	 them	 for	
careers	 in	 a	 range	 of	 employment	 sectors.	 These	
include	 internships	 in	 schools,	 interdisciplinary	













• How	 can	 the	 experiencing	of	 service	 learning	 curriculum	promote	 and	develop	
student	mobility	for	diverse	groups?	
	
The	analytic	structure	was	developed	 from	the	 following	key	 theoretical	 frames	or	 lenses:	
Billett’s	 (2011)	 intended,	 enacted	 and	 experienced	 curriculum,	 the	 Global	 Citizenship	
Continuum	 (Enberg	 2013),	 Taxonomies	 of	 Service	 Learning	 (Britt	 2010,	 Service	 Learning	
Framework	(Stanford	University	1996)	and	a	Framework	for	Agency	(Richards,	Sweet	&	Billett	
2013).	 These	 frameworks	 supported	 an	 analysis	 of	 student	 movement	 along	 the	 global	
citizenship	 continuum	 (Figure	 One),	 students’	 development	 of	 agentic	 capacities	 and	 the	




The	 final	 project	 phase	 involved	 a	 series	 of	 activities	 to	 share	 and	 disseminate	 the	 good	
practice	 guide	 working	 document,	 refining	 its	 relevance	 and	 presentation	 in	 response	 to	
feedback.	This	phase	involved:	








and	 Teaching	 (OLT)	 funded	 projects	 capitalised	 on	 synergies	 through	 the	





symposium	 offered	 the	 opportunity	 to	 explore	 the	 research	 and	 test	 its	
applicability	 in	 an	 Indo-Pacific	 context,	 with	 different	 cultural	 dynamics	 and	






















































































The	 literature	 review	 (see	Appendix	G)	 identifies	 the	dominant	narratives	of	 international	
mobility	and	global	perspectives	in	Australian	higher	education	and	how	this	project	has	built	
on	 existing	 research.	 Beyond	 this,	 the	 literature	 review	 critically	 analyses	 and	 further	
theorises	 curriculum	 structures	 for	 fostering	 global	 citizenship.	 Prominent	 themes	 in	 the	
existing	field	identify	that	global	citizenship	is	valued	in	higher	education	and	attention	has	
been	 given	 to	 how	 staff	 can	 facilitate	 this.	 Key	 to	 this	 facilitation	 is	 the	 opportunity	 for	
mobility.	However,	 there	 are	 two	 assumptions	 common	 to	 the	 focus	 on	mobility:	 that	 all	
mobility	 leads	 to	 learning,	 and	 students	 need	 to	 experience	 mobility	 to	 internationalise	
curriculum.	In	this	study	service	learning	is	explored	for	its	potential	as	a	robust	curriculum	
theory	 that	 can	 support	 student	 learning	 experiences	 regardless	 of	 the	 involvement	 of	
mobility.		
Previous	studies	focused	on	how	staff	enact	and	embed	international,	intercultural	and	global	
perspectives	 (Leask	 2011;	 Leask	&	Wallace	 2011;	 Gothard,	 Downey	&	Gray	 2012;	Mak	&	
Barker	2013)	but	not	on	student	dispositions	towards	intercultural	understanding	and	global	




student	 dispositions.	 Student	 interest	 and	 engagement	 are	 salient	 in	 order	 to	 enact	 and	





Gray	 2012)	 delivered	 demographic	 and	 cultural	 profiles	 of	 out-bound	 students,	 however,	
there	is	also	a	need	to	consider	the	learning	opportunities	for	students	who	choose	not	to	
take	up	out-bound	options	and	to	develop	a	deeper	understanding	of	potential	inhibitors	and	
enablers	 to	 taking	 up	 global	 perspectives.	 To	 date,	 examining	 how	 students’	 unique	
dispositions,	 including	 attitudes,	 beliefs,	 values	 and	 previous	 experiences,	 shape	 the	
realisation	of	study-abroad	goals	and	their	ability	to	develop	global	consciousness	is	under	
researched	 (Trilokekar	 &	 Kukar	 2011).	 This	 is	 significant	 as	 curriculum	 frameworks	 that	
develop	 students’	 capacity	 and	 predisposition	 to	 actively	 engage	 in,	 learn	 from,	 and	






that	 could	 be	 offered	 to	 students,	 either	 locally	 or	 internationally,	 yet	 agreement	 on	 the	
purpose	of	these	opportunities	is	tenuous.	Global	citizenship	is	a	contested	concept	and	will	
be	shaped	and	influenced	by	disciplinary	norms	and	structures	(Lilley,	Barker	&	Harris	2014;	
Westheimer	 &	 Kahne	 2004,	 p.	 245).	 Theoretical	 and	 philosophical	 frameworks	 informing	
these	 experiences	 vary	 from	 a	 neoliberal	 production	 of	 entrepreneurial	 or	 savvy	 global	
citizens	 (Rizvi	 2009;	 Camicia	 &	 Franklin	 2011)	 to	 engagement	 with	 “democratic	
cosmopolitanism”	 based	 on	 principles	 of	 social	 justice	 deliberative	 democracy	 (Camicia	&	
Franklin	 2011,	 p.	 313).	 For	 example,	 alternative	 conceptualisations	 of	 citizenship	 may	
emphasise	 responsibility,	 volunteering	 and	 abiding	 by	 social	 systems	 and	 structures;	
competitiveness	in	the	international	marketplace;	or	social	justice,	in	which	the	active	citizen	
challenges	 the	 status	quo	based	on	 their	understanding	of	 global	 issues.	Andreotti	 (2011)	
asserts	 that	 education	 with	 global	 citizenship	 aims	 should	 encompass	 decolonisation	
practices,	such	as	developing	awareness	of	the	dominance	of	Western	thinking	in	knowledge	







globalisation	 should	 be	 referred	 to	 in	 the	 plural,	 as	 ‘globalisations’,	 in	 recognition	 of	 the	











Service	 learning	based	on	 social	 justice	and	 sustainability	aims	has	 the	potential	 to	orient	
students	 to	 global	 perspectives	 through	 local	 or	 international	 experiences	 by	 engaging	
students	with	their	own	community	and	developing	students’	intellectual	agency	(Bamber	&	
Pike	 2013;	 Petray	 &	 Halbert	 2013).	 Service	 learning	 can	 be	 broadly	 characterised	 with	 a	
pedagogical	framework	of	three	phases:	preparation	for	service,	action	of	service	itself,	and	







(For	 more	 detail	 on	 pedagogies	 informing	 service	 learning,	 see	 Appendix	 G	 –	 summary	




at	 different	 points	 in	 time	 as	 a	 result	 of	 a	 service	 learning	 experience.	 The	 educator’s	
intentions	 around	global	 citizenship	need	 to	be	 reconciled	with	 a	 student’s	own	goals	 for	
academic	and	personal	development,	recognising	that	these	experiences	will	not	achieve	the	




The	 theoretical	 frame	 informing	 analysis	 of	 the	 Local	 Global	 Learning	 case	 studies	 and	









exchange	 as	 a	 cognitive,	 social	 and	 physical	 experience.	 For	 these	 approaches	 to	 be	
successful,	students	need	to	be	placed	as	the	agents	of	their	transformation	(Bamber	2015;	
Billett	2009)	and	the	analytical	frame	of	the	agentic	 learner	was	used	to	 identify	students’	




































destination,	 followed	 by	 Indonesia,	Malaysia,	Nepal	 and	Vietnam.	 Experiences	were	most	
frequently	offered	within	the	humanities	and	social	sciences	or	teacher	education,	however,	
they	were	 found	 across	 a	 range	 of	 disciplines	 including:	 architecture/urban	 environment,	





Global	 Learning	 case	 studies,	 a	 number	 of	 labels	 are	 applied	 to	 a	 broad	 concept	 of	 a	
community-based	 learning	 experience.	While	 the	 pedagogical	 and	 curriculum	 approaches	
may	be	similar,	the	experiences	are	given	a	range	of	labels	including:	action	research,	field	








As	 a	 final	 point	of	 analysis,	 the	data	 collected	 for	 the	 curriculum	mapping	was	 reviewed	
against	 the	 Continuum	 of	 Global	 Citizenship	 (Figure	 1)	 to	 highlight	 any	 examples	 where	
subjects	identified	an	intent	to	build	student	agency	(informed	by	Richards,	Sweet	and	Billett,	
2013)	 including	 personal	 epistemology,	 maximising	 learning	 opportunities,	 self-concept,	
assertiveness	and	resilience.	Examples	of	agency	were	found	in	26	subjects,	with	the	intent	
to	facilitate	students’	awareness	of	themselves	and	develop	a	personal	epistemology	most	
frequently	 cited,	 followed	 by	 emphasis	 on	 developing	 resilience	 and	 assertiveness	 and	
student	agency	to	maximise	their	own	learning.	Overall,	the	mapping	reveals	that	through	
the	subjects	offered	a	number	of	academics	are	seeking	to	develop	agency	in	students	on	a	
spectrum	 from	 developing	 resilience	 and	 awareness	 of	 self,	 through	 to	 expectations	 of	
citizenship	and	student	action	related	to	social	justice	issues.	
Enablers	and	barriers	
The	 case	 study	 survey	 captured	 the	 experiences	 of	 76	 students	 across	 three	 university	
campuses	 located	 in	Sydney,	Townsville	and	Singapore.	Students	had	diverse	backgrounds	

















































Given	 these	 barriers	 are	 difficult	 to	 address,	 it	 is	 feasible	 that	 despite	 recent	 growth	
experienced	 in	 student	 mobility	 due	 to	 the	 financial	 boost	 of	 the	 New	 Colombo	 Plan,	
international	experience	will	remain	out	of	reach	for	the	majority	of	students.	


















































































































































potential	 to	 facilitate	 students’	 reflexive	 understandings	 of	 culture,	 poverty,	 injustice	 and	
inequality.	 Intentional	 design	 serves	 to	 identify	 and	 clarify	 the	 meaning	 and	 purpose	 of	
learning	experiences	to	student	development.	Initially,	this	can	establish	the	benefit	of	the	
experience	to	students,	moving	beyond	seemingly	disjointed	and	randomised	opportunities	
to	 ‘go	 overseas’	 or	 ‘do	 something	 different’	 to	 articulate	 clear	 links	 to	 how	 learning	
experiences	 contribute	 to	 student	 personal	 and	 professional	 development.	 Furthermore,	
integrating	 experiences	 into	 degree	 structures	 will	 raise	 the	 perceived	 legitimacy	 of	
experiences.	 Finally,	 once	 the	more	pragmatic	 elements	of	 the	benefit	 and	 legitimacy	are	
established,	the	philosophy	of	the	critical	learning	intent	can	be	clarified.	The	latter	is	crucial	
as	it	informs	the	design	of	the	experience	in	curriculum	in	the	remaining	domains.		The	table	











• Design	 curriculum	 and	 subject	 aims	 intentionally	 to	
maximise	opportunities	to	acknowledge	and	foster	student	
knowledge,	 skills	 and	 dispositions	 as	 part	 of	 their	 own	
personal	and	professional	development.		
• Position	 students	 to	 take	 up	 the	 experience	 as	 personal	
learning	 to	 enhance	 the	 potential	 for	 transformative	
outcomes.		









resourcing,	 allow	 students	 to	 seek	 funding	 (e.g.	 OS	 Help	




Identify	critical	intent	 • Critical	 pedagogy	 takes	 students	beyond	 the	 surface	 level	
community-based	experience	to	reflect	on	the	significance	
of	 their	experiences	 to	 their	 identity	development,	and	 to	
recognise	 the	 influence	 of	 privilege	 and	 imperialism	 and	
other	 influences	 on	 their	 interpretation	 of	 critical	
incidences.		










encouraging	 students	 to	develop	 learning	 goals	 for	 the	 experience	 to	motivate	 and	 guide	
learning	 and	 enact	 intentional	 design.	 Encouraging	 students	 to	 explore	multilingualism	 is	











them	 to	 internalise	 and	
make	 sense	 of	 subject	
aim.	
• Explore	 the	 position	 of	 the	 students	 as	 ‘outsiders’	 and	
encourage	students	to	be	‘open’,	flexible	and	adaptable.		














an	 awareness	 of	 self	 and	 place	 in	 the	world,	 intercultural	
awareness,	 becoming	 active	 citizens	 or	 increasing	
employability.		
• Scaffold	 learning	 goals	 through	 assessment	 tasks	 and	
screening	processes.		
(See	for	example,	International	Social	Work	Student	Exchange,	
TEEP,	 Global	 Perspectives	 in	 the	 Asian	 Tropics,	 and	 Teacher	
Education	for	Sustainable	Futures).	
Explore	 multilingualism	






• Multilingualism	 is	an	 intellectual	 resource	 for	engendering	
global	 perspectives	 in	 local	 and/or	 international	
environments.		
• Develop	language	skills	to	enable	deeper	two-way	learning,	
reciprocal	 activities	 and	 to	 improve	 students’	 ability	 to	
engage	as	critical	global	citizens.		
• The	 taken-for-granted	 concepts	 or	 metaphors	 within	
language,	usually	evident	in	those	words	that	are	difficult	to	
translate,	 can	provide	 the	greatest	 learning	about	cultural	











tool	 and	 can	 support	 students	 to	 reflect	 on	 their	 experience	 and	 to	move	 towards	more	
sophisticated	elements	of	navigation.	Engaging	with	flexible	learning	is	one	of	these	elements	
and	 recognises	 that	 a	 range	 of	 experiences	will	 contribute	 to	 diverse	 learning	 outcomes.	
Furthermore,	dialogue	facilitates	reflection	on	‘troublesome	knowledge’	which	emerges	from	
immersion	 in	 unfamiliar	 or	 challenging	 situations	 and	 can	 challenge	 personal	 concepts	 or	









hosts,	 staff	 or	 other	
students.		
• The	 opportunity	 for	 a	 dialogic	 process	 with	 community	
agency	staff,	educators,	peers	or	buddies	makes	a	significant	
difference	to	student	learning.		




• 	Critical	 curriculum,	 combined	 with	 ‘invisible’	 facilitation	
through	 questioning	 and	 probing	 students	 in	 relation	 to	
critical	 incidents	 and	 daily	 observations	 is	 an	 important	
learning	process.		
• Skilled	 facilitation	 by	 staff	 of	 dialogic	 processes	 can	
challenge	the	ways	students	observe,	interpret	and	analyse	
their	experiences	to	move	beyond	the	practical	aspects	of	a	
community-based	 learning	 experience	 and	 reflect	 on	 the	
meaning	of	their	experiences.		
(See	for	example,	International	Social	Work	Student	Exchange,	













• Cultural	 exchange	 is	 a	 cognitive,	 social	 and	 physical	
experience	 and	 students,	 staff	 and	 curriculum	 structures	
(timeframes	and	assessment)	require	a	degree	of	flexibility	
to	 respond	 to	 and	 capture	 the	 unknown	 outcomes	 of	
experiential	learning.		
• Disorientation	 alone	 can	 lead	 to	 positive	 or	 negative	
learning	outcomes.	The	difference	in	creating	a	rich	learning	
experience	 for	 students	 is	 a	 kind	 of	 ‘supported	
disorientation’,	 in	 the	 form	of	 critical	 preparation,	 regular	
debriefing	with	peers	and	staff,	and	reflection.		















• Development	 of	 agency	 goes	 beyond	 students’	
development	 of	 personal	 epistemology	 and	 self-concept,	












professional	 links	 to	 future	 careers	 and	 facilitating	 transformation	 towards	 global	
perspectives.	At	 a	 fundamental	 level	 this	points	 to	 the	development	of	each	 student	as	 a	
‘learner’,	focusing	on	cognitive	development,	self-efficacy	and	transitions	to	future	careers.	
Moving	 forward	 in	 the	 transformative	 process,	 students	 may	 be	 able	 to	 articulate	 their	












• Community-based	 learning	 experiences	 can	 contribute	 to	
practical	skills	(e.g.	communication,	negotiation,	project	and	
time	management	skills)	development	 for	 students	 that	 in	
many	cases	will	link	to	future	professional	careers.		
• Elements	 of	 a	 community-based	 learning	 experience	 that	
develops	these	skills	include	the	experience	of	living	outside	
of	their	homes	or	travelling,	developing	learning	goals,	and	
working	 in	 diverse	 groups	 on	 ‘real-life’	 projects	 with	
deadlines.	




















• Work	 with	 students	 to	 recognise	 their	 development	 of	
citizenship	 across	 a	 continuum.	 Some	 students	 may	 feel	
driven	to	consider	possibilities	for	change,	while	others	will	
demonstrate	 a	 change	 of	mind-set,	 confronting	 their	 own	
attitudes	towards	different	cultures.	Some	students	may	be	
able	to	sit	with	citizenship	on	a	micro-scale,	considering	that	
















• Use	 a	 combination	 of	 critical	 preparation	 materials,	
structured	support	and	dialogical	processes	throughout	the	
experience	 as	 key	 tools	 to	 facilitate	 the	 development	 of	
potential	future	change	agents.		
• While	 international	 travel	 and	 immersion	 are	 seen	 as	
transformative,	 disruptive	 experiential	 learning	 does	 not	
need	to	take	place	in	an	exotic	or	remote	setting.	As	a	future	
orientation,	 longitudinal	 research	 would	 provide	 further	
evidence	of	how	glocal	activism	is	taken	up.		
	(See	 for	 example,	 Global	 Perspectives	 in	 the	 Asian	 Tropics,	
ROSETE,	 TEEP,	 Intercultural	 Experience	 for	 Global	 Citizenship	










Educators	and	 institutions	need	 to	provide	 the	 institutional	 support	 and	policies	 that	will	
enable	 time,	 energy	 and	 resources	 to	 support	 partnerships,	 navigate	 risk	 management,	
adhere	 to	 legislative	 constraints	 and	 logistics,	 and	 maximise	 the	 legitimacy	 of	 these	














Partnerships	 and	 reciprocity	 with	 host	 organisations	 are	 key	 to	 facilitating	 an	 authentic	
learning	 experience,	 however,	 this	 requires	 time	 and	 space	 for	 long-term	 partnership	
development.	 Sending	 a	 number	 of	 students	 into	 a	 community	 for	 service	 learning	
experiences	on	a	regular	basis	can	create	a	burden	for	community	agencies	 if	not	handled	
appropriately.	 It	 can	 also	 create	 a	 burden	 for	 those	 staff	 looking	 to	 incorporate	 such	
experiences	 into	 their	 subjects/courses,	 and/or	 to	 manage	 previously	 established	
relationships.	Despite	the	perceived	benefits	of	such	experiences,	the	process	of	establishing	
and	 maintaining	 such	 relationships	 can	 make	 the	 incorporation	 of	 these	 experiences	
prohibitive.		
Student	 barriers	 to	 participation	 can	 be	 heightened	 in	 a	 community-based	 learning	
experience	due	to	the	regular	commitment	of	hours	to	a	community	organisation.	Institutions	








across	 the	 sector.	 The	 project	 is	 interdisciplinary,	 bringing	 together	 the	 Social	 Work,	
Education	 and	 Business	 disciplines	 at	 James	 Cook	 University	 as	well	 as	 partnering	with	 a	
number	of	case	studies	from	the	School	of	Education	at	Western	Sydney	University.	Further	
interdisciplinary	 links	 were	 established	 through	 the	 Local	 Global	 Learning	 Network	
(developed	 as	 part	 of	 the	 project)	 and	 also	 project	 symposiums	 which	 brought	 together	
academics	 from	 a	 number	 of	 disciplines	 including	 indigenous	 studies,	 physical	 education,	
environmental	 education,	 health	 sciences,	 midwifery,	 law,	 nursing,	 business,	 social	 work,	
education	and	linguistics.	These	links	enabled	the	project	to	test	the	findings	and	the	Good	
Practice	Guide	for	their	interdisciplinary	applicability	and	prepare	sector	readiness	for	change.	






The	 research	 draws	 from	 and	 builds	 on	 previous	 OLT	 fellowships	 and	 projects	 including	
Bringing	 the	 learning	 home:	 Programs	 to	 enhance	 study	 abroad	 outcomes	 in	 Australian	
Universities	 (Gothard,	 Downey	 &	 Gray	 2012),	 Developing	 agentic	 professionals	 through	
practice-based	 pedagogies	 (Billett	 2009),	 Curriculum	 and	 pedagogic	 bases	 for	 effectively	
integrating	 practice-based	 experiences	 (Billett	 2009),	 and	 Learning	 and	 Teaching	 Across	
Cultures	(Leask	2011).		








































tool	 for	 team	 communication	 and	 multiple	 platforms	 were	 trialled	 to	 counter	
geographic	disadvantage.	Geographical	location	also	impacted	on	the	ability	of	project	
team	members	 to	participate	 in	broader	events	which	 could	have	been	addressed	
through	greater	use	of	online	technology	to	allow	for	remote	participation.		
• Student	participation	in	research	can	be	challenging.	In	some	cases	the	relevant	cohort	
had	 graduated	 or	 were	 on	 placement,	 creating	 difficulties	 in	 encouraging	
participation.	A	number	of	students	were	also	external,	with	the	JCU	cohorts	scattered	














these	 to	 be	 further	 integrated	 and	 intentionally	 designed	 to	 maximise	 transformative	
opportunities	and	student	agency	as	global	citizens.	The	Good	Practice	Guide	was	developed	
through	 an	 iterative	 process	 in	 response	 to	 data,	 feedback	 from	 Local	 Global	 Learning	
Network	 members	 and	 Sydney	 and	 Singapore	 symposium	 participants	 as	 well	 as	 other	
conference	presentations.	This	process	revealed	that	practitioners	are	operating	at	a	range	
of	 levels,	with	varying	experiences	and	 lengths	of	 time	 involved	 in	 facilitating	community-
































Community	 partners’	 experiences	 of	 hosting	 students	 and	 facilitating	 their	 learning	 are	
under-researched	 as	 evidenced	 in	 the	 literature.	 While	 this	 project	 was	 focused	 on	 the	
student	 experience	 and	 curriculum	 development,	 a	 key	 finding	 is	 the	 critical	 role	 of	 the	
community	partner	and	dialogic	processes	 involved	 in	assisting	students	 to	make	sense	of	
their	 experience	and	 to	question	 their	own	assumptions.	Consideration	of	 the	 cumulative	
impact	on	community	partners	from	hosting	students	and	long-term	university	community	





















































































































































































































This	 subject	 focuses	 pre-service	 teachers	 on	 the	
pedagogy	and	practice	of	service	learning	underpinned	
by	 sustainability	 goals.	 Pre-service	 teachers	 integrate	
meaningful	 community	 service	 (minimum	 50	 hours)	
with	learning	experiences	and	reflection	to	enrich	their	
understanding	of	 their	 own	 teaching	 role.	 The	 service	
learning	 projects	 aim	 to	 strengthen	 communities	 and	
intercultural	 understanding	 with	 a	 focus	 on	 activities	
that	 promote	 social	 and	 environmental	 responsibility.	





The	 Tertiary	 Experience	 Enhancement	 Project	 offers	
short-term	 international	 service	 learning	 experiences	
to	 students	 majoring	 in	 TESOL	 or	 related	 fields.	
Students	 provide	 service	 in	 community	 schools	 in	
Tainan	 city	 for	 three	 weeks,	 with	 opportunities	 for	
home	stays	and	learning	about	local	community	life.	As	
part	 of	 this	 subject,	 students	 integrate	 Mandarin	






internationalisation	 through	 a	 number	 of	 initiatives,	
including	 embedding	 global	 perspectives	 in	 existing	
curriculum,	 facilitating	 reciprocal	 staff	 and	 student	
exchanges,	 establishing	 the	 subject	 WS2008:	





experience	 of	 social	 and	 environmental	 issues	 that	
extends	 beyond	 the	 local	 and	 parochial.	 Placement	
experiences,	 either	 locally	 or	 internationally,	 offer	
opportunities	for	the	 integration	of	global	perspectives	
into	students’	learning	experiences.	








intercultural	 studies	 and	 stay	 on	 campus	 in	 student	
accommodation.	 Their	 experiences	 include	 assisting	
other	 student’s	 English	 language	 learning,	 providing	








The	 business	 plan	 course	 LB5218	 is	 one	 of	 two	
alternative	 capstone	 subjects	 for	MBA	 students	 which	
brings	 together	 theoretical	 frameworks	 covered	 in	 the	




form	 of	 learning	 emphasises	 critical	 thinking	 and	
personal	 reflection	 while	 encouraging	 a	 heightened	
sense	 of	 community,	 civic	 engagement,	 and	 personal	
responsibility.	More	 importantly,	 such	 forms	of	 service	
learning	projects	with	diverse	groups	of	 students	 from	
Asia	 and	 the	 European	 countries	 immersing	 in	 a	
Singaporean	 context	 help	 to	 foster	 global	 perspectives	





The	 ROSETE	 Program	 represents	 a	 strategic,	
coordinated	 partnership	 in	 teacher-researcher	
education	 that	 targets	 a	 key	 area	 of	 importance	 for	
Australia/China	relations.	The	ROSETE	Program	enables	
the	 Ningbo	 volunteers	 as	 teacher-researcher	
candidates,	 the	 partnership	 organisations	 and	
Australian	school	students	to	develop	skills,	knowledge	
and	 experience	 that	 extend	 their	 research	 skills,	
disciplinary	 knowledge	 and	 academic	 experiences.	
There	are	a	number	of	ways	in	which	the	capabilities	of	
the	Ningbo	volunteers	are	enhanced	to	prepare	them	
for	 careers	 in	 a	 range	 of	 employment	 sectors.	 These	
include	 internships	 in	 schools,	 interdisciplinary	













The	 aim	 of	 this	 project	 was	 to	 identify	 how	 student	 global	 perspective	 taking	 can	 be	
maximised	through	service	 learning	experiences	when	grounded	 in	curriculum	theory.	The	
project	also	considered	how	the	agentic	qualities	of	students	could	be	promoted	and	fostered	
towards	 future	 development	 of	 global	 perspectives	 in	 intercultural	 experiences	 that	 are	
mobile	 and	 non-mobile.	 The	 study	 identified	 and	 synthesised	 robust	 curriculum	 and	













of	 the	evaluator	was	 to	 conduct	 formative	evaluation	activities	 throughout	 the	 life	of	 the	
project	as	well	as	form	summative	judgements	about	the	overall	merit	of	the	project	at	its	
conclusion.		
The	 guiding	 focus	 of	 the	 formative	 evaluation	was	 to	 ensure	 that	 the	 project’s	 aims	 and	
outcomes	were	being	achieved	with	the	upmost	impact	and	would	be	delivered	within	budget	
on	time.	The	evaluative	activities	are	outlined	in	more	detail	in	the	following	sections.	














The	 Local	 Global	 Learning	 project	 team	 comprised	 members	 who	 were	 new	 to	 the	 OLT	
Strategic	Commissioned	Project	process.	From	the	outset,	the	project	team	was	enthusiastic	
and	committed.	Members	however	had	to	work	steadily	to	ensure	they	remained	on	track	
and	met	milestone	 goals,	 given	 that	 ethics	 approval	 had	 not	 been	 obtained	 for	 the	 data	
collection	phase	prior	to	the	commencement	of	the	project	in	March.	They	also	had	to	devise	
a	tight	communication	strategy	to	ensure	that	all	participants	in	the	team,	including	staff	in	
JCU	Singapore,	were	 consistently	 informed	and	up-to-date	with	project	 requirements	 and	
decisions	throughout	the	duration	of	the	project.	




• Strong	 project	 management,	 including	 appropriate	 documentation	 such	 as	 flowcharts	 of	
activities	and	deadlines	to	manage	the	multisite	location	of	project	team	members	
• A	project	Reference	Group	with	expertise	in	the	pedagogical	leanings	of	the	project	
• Experienced	 OLT	 researchers	 who	 provided	 onsite	 mentor	 support	 to	 the	 early	 career	
members	of	the	team	
It	is	to	be	noted	that	a	strength	of	this	project	was	the	intellectual	rigour	of	the	project	leaders	
who	 incorporated	 their	 knowledge	 and	 expertise	 from	 the	 relevant	 fields	 of	 pedagogy	
throughout	the	stages	of	data	analysis	and	development	of	resources.		





formative	 and	 summative	 evaluation	 strategies	were	 conducted	by	 the	 evaluator	 and	 the	
evaluation	 team	 throughout	 the	 research.	 The	evaluator	was	provided	with	 access	 to	 the	




project	 emails,	 reference	 group	 meetings	 and	 inter-cluster	 meetings.	 During	 the	 project	
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The	 project	 Reference	 Group	 was	 comprised	 of	 academics	 of	 high	 repute	 at	 local	 and	
international	scales	who	were	provided	with	opportunities	to	provide	feedback.	For	instance,	




links	 and	 forming	 collaborations	 with	 two	 other	 project	 teams	 in	 the	 Developing	 Global	
Perspectives	 cluster	 of	 2014	 Strategic	 Commissioned	Projects,	 evidenced	 in	 the	 combined	
symposium	held	in	Sydney	with	these	other	projects.	
Achievement	of	Outcomes	
This	project	has	 identified	 five	key	 findings.	 It	has	developed	and	modelled	approaches	to	
curriculum	 structures	 that	 support	 intercultural	 community	 experiences	 that	 foster	 global	
perspectives	in	students.	It	has	recognized	gaps	and	frames	in	existing	literature	and	mapped	
how	 mobility	 and	 community	 experiences	 are	 positioned	 in	 current	 higher	 education	
curriculum.	The	project	has	also	identified	labels	for	a	common	language	of	service	learning	
for	 global	 perspectives.	 It	 has	 raised	 awareness	 of	 the	 enablers	 and	 barriers	 to	 student	
engagement	with	intercultural	experiences,	both	mobile	and	non-mobile.	These	issues,	along	
with	principles	for	the	effective	design	of	curriculum	that	supports	these	experiences,	inform	










Transitions	 and	 transformations,	 provides	 a	 robust	 basis	 that	 facilitates	 the	 adoption	 of	
informed	practice	across	the	sector.	
The	 project	 extended	 the	 findings	 to	 distil	 three	 recommendations	 for	 the	 sector.	 The	


































Two	 book	 chapters	 and	 two	 journal	 articles	 were	 in	 press	 at	 the	 time	 of	 the	 project	
completion.	
The	conference	presentations	were	conducted	at	conferences	in	Australia.	
Dissemination	 also	 occurred	 through	 the	 informal	 networking	 that	 emerged	 through	 the	
Reference	 Group,	 symposiums,	 Local	 Global	 Network	 and	 linking	 engaged	 peers	 who	
expressed	interest	in	the	evolving	work	of	the	project.	
Summary	




















































3. Spreading the 
word 
Indicators:	Engaged	Local	Global	Learning	Network.	Presentations	at	HE	forums	completed	–	QUES,	HERDSA,	CADAD.	Publication	and	dissemination	of	e-book,	website	materials	and	journal	articles.		
Impact:	Increasing	connectedness	by	higher	education	staff	involved	in	facilitating	community	based	learning	experiences,	ideas	and	resource	sharing.		Uptake	of	project	outputs	by	early	adopters.			
Indicators:	Ongoing	publication	production.	Feedback	on	uptake	of	project	outputs.	
Impact:		Improved	practice	within	the	sector	and	increasing	institutional	awareness	of	resourcing	and	support	required	for	community	based	learning	experiences.		
Intentionally	left	blank	 Intentionally	left	blank	
	Local	Global	Learning:	community-based	learning	for	local	and	global	citizenship,	2016	 	 45	
4. Narrow 
opportunistic 
adoption 
Intentionally	left	blank	 Indicators:	Ongoing	publication	production.	Feedback	on	uptake	of	project	outputs.	Follow-up	to	CADAD	presentation	to	prepare	readiness	for	broader	adoption.	
Impact:		Improved	practice	within	the	sector	and	increasing	institutional	awareness	of	resourcing	and	support	required	for	community	based	learning	experiences.	
Indicators:	JCU	Education	–	incorporation	of	Service	Learning	subjects	into	new	Masters	program.	Ongoing	publication	production.	Feedback	on	uptake	of	project	outputs.	CADAD	feedback	on	broader	adoption.	
Impact:		Improved	practice	within	the	sector	and	increasing	institutional	awareness	of	resourcing	and	support	required	for	community	based	learning	experiences.	
Indicators:		Increased	awareness	of	and	take	up	across	JCU/WSU	service	learning		courses	at	discipline	levels	linked	to	case	studies.	Sharing	practice	with	other	HE	practitioners	through	conference	presentations.		
Impact:	Improved	practice	within	the	sector	and	increasing	institutional	awareness	of	resourcing	and	support	required	for	community	based	learning	experiences.	
5. Narrow 
systemic 
adoption 
Intentionally	left	blank		 Indicators:		Changes	to	curriculum	and	pedagogical	approaches	in	the	case	study	subjects.		
Expected	impact:	More	structured	and	inclusive	curriculum	opportunities	for	students	within	the	case	studies	
Indicators:	Changing	curriculum	and	pedagogical	practice	across	Local	Global	Learning	Network	and	CADAD.		
Expected	impact:	Strong	linkages	with	Curriculum	development	and	engagement	to	support	curriculum	renewal	for	global	perspectives.	
Indicators:	Changing	curriculum	and	pedagogical	practice	across	Local	Global	Learning	Network	and	CADAD.		
Expected	impact:	Strong	linkages	with	Curriculum	development	and	engagement	to	support	curriculum	renewal	for	global	perspectives.	
6. Broad 
opportunistic 
adoption 
Intentionally	left	blank	 Indicators:		Changes	to	curriculum	and	pedagogical	approaches	in	subjects,	units	or	offerings	at	other	Higher	Education	institutions.		
Expected	impact:	More	structured	and	inclusive	curriculum	opportunities	for	students	across	Australian	HE.		
Indicators:		Changes	to	curriculum	and	pedagogical	approaches	in	subjects,	units	or	offerings	at	other	Higher	Education	institutions.		
Expected	impact:	More	structured	and	inclusive	curriculum	opportunities	for	students	across	Australian	HE.		
Indicators:		Changes	to	curriculum	and	pedagogical	approaches	in	subjects,	units	or	offerings	at	other	Higher	Education	institutions.		
Expected	impact:	More	structured	and	inclusive	curriculum	opportunities	for	students	across	Australian	HE.	
7. Broad 
systemic 
adoption 
Intentionally	left	blank	 Indicators:	Recommendations	provided	to	support	Colombo	Plan	program	implementation.	Recommendations	provided	to	relevant	professional	accreditation	bodies.	AITSL,	QCT,	AASW	on	the	value	of	wider	professional	experience	and	appropriate	curriculum	and	pedagogical	structures.		
Expected	impact:	Increasing	integration	of	global	perspectives	and	community	based	learning	within	degrees	to	assist	with	achieving	this	essential	graduate	attribute.		
	
